ESL 5310: Language Acquisition & Language Learning
Notes from August 23 – September 20, 2011      ♦      Before the Midterm

August 23, 2011


Syllabus in Bb now under course information.

Methods of assessment –
1. reading journals (20%) - 7 journals
2. article response and presentation (20%) - 2 articles, 10% each
3. research paper (20%)
4. oral presentation of research paper (5%)
5. midterm exam (15%)
6. final exam (20%)
Handout about myths of raising a bilingual child ~ www.mutlilingualchildren.org
August 30, 2011

I think this was the week Dr. Kovalik was out because of an eye injury. Did she post any notes?
September 6, 2011

Chapter 2: First Language Acquisition

Theories of First Language Acquisition

two extremes as far as the preparedness of first language acquisition:

1. tabula rasa – clean slate theory, p. 22; extreme behavioristic position

2. innate knowledge of language – Chomsky, p. 24; homunculus theory or language acquisition device (LAD)

	BEHAVIORIST
	→
	NATIVIST
	→
	FUNCTIONIST

	Skinner (1957)
	
	Lenneberg (1967)

Chomsky (1965)

McNeill (1966)

Berko (1958)
	
	Bloom (1971)

Piaget (1969)

Slobin (1971, 1986)


BEHAVIORIST:

B.F. Skinner’s Verbal Behavior (1957) – Skinner was a psychologist who applied behaviorism to language learning. Model consists of stimulus-response. 

· operant (response) and operant conditioning, p. 22-23

· example of “want milk” – child quickly learns that if he says “want milk” and receives milk, then he learns that he will get milk whenever he asks for it, even if he does not understand the hunger in his stomach is his stimulus and the response is him asking “want milk” (stimulus → response)

NATIVIST:

Eric Lenneberg (1967) – language is a “species-specific” behavior and that certain modes of perception, categorizing abilities, and other language-related mechanisms are biologically determined

· perception of the outside world enabled us to create perceptions of our inside world

· categorization is essential to be able to sort the good from the bad, familiar and foreign, etc.; even plants can categorize different types of music based on their reactions to different genres

Noam Chomsky (1965) – agrees with Lenneberg and adds: not only are these things biologically determined but they are innate; everyone has a language acquisition device (LAD) or “little black box” in their brain that is activated when people are exposed to language

· Universal Grammar – p. 25 – closely related to his LAD concept; all the languages have rules

· they all have a system of question formation, 

· negations, 

· word order, 

· embedded clauses (relative clauses)

· etc.

· “Universal Grammar (UG) research is attempting to discover what it is that all children, regardless of their environmental stimuli (the language[s] they hear around them) bring to the language acquisition process.” (p. 25)

McNeill (1966) – revisits Chomsky’s theory and described LAD as consisting of four innate linguistic properties:

1. the ability to distinguish speech sounds from other sounds in the environment

2. the ability to organize linguistic data into various classes that can later be refined

3. knowledge that only a certain kind of linguistic system is possible and that other kinds are not (babies only pay attention to one kind of sound: the sounds of the language spoken around them)

4. the ability to engage in constant evaluation of the developing linguistic system so as to construct the simplest possible system out of the available linguistic input (internal grammar)

Berko (1958) – CLASSIC study showing that children learn language as an integrated system; systematicity of language; “wug study,” p. 25

Models

· Generative model (pivot grammars) – p. 26, Chomsky

· Advocated connectionism (parallel distributed processing) – p. 26-27, Spolsky

FUNCTIONIST: examines the function of the discourse we produce

“Functions are the meaningful, interactive purposes, within a social (pragmatic) context, that we accomplish with the forms.” (p. 28)

Bloom (1971) – p. 28 – There is a relationship between cognitive development and acquisition of first language; children acquire underlying structures and not superficial word order, so depending on the social context, an utterance can mean a number of different things to a child (children understand the deep structure)

· “Mommy sock” can mean agent-action (Mommy is putting the sock on), agent-object (Mommy sees the sock), and possessor-possessed (Mommy’s sock)

Piaget (1969) – p. 28 – There is a dependency between language acquisition and cognitive development: language depends on and springs from cognitive development. 

Slobin (1971, 1986) – p. 29 – Same thing but with a focus on the relationship between cognitive development and semantic complexity.

CONCLUSION: 
There is no unified model for first language acquisition. We cannot prove one theory over any other.

Nine Issues in First Language Acquisition

1. Distinction between competence and performance, p. 30-33

· competence – one’s underlying knowledge of language; nonobservable ability to do something

· performance – overtly observable and concrete manifestation or realization of competence; the actual doing of a thing

· The mistakes we make in production cannot be explained by a low level of competence. The level of competence is often higher than performance ability since we all err.

2. Distinction between comprehension and production, p. 33-34

· comprehension (listening, reading)

· production (speaking, writing)

· Myth: comprehension = competence, production = performance

3. Contribution of nature vs. nurture, p. 34-35

· nature – the environment a person is born into

· nurture – a person’s upbringing

4. Existence of language universals (UG), p. 35-36

· Maratsos (1988) – All languages have features such as word order, morphological marking tone, agreement (e.g., of subject and verb), reduced reference (e.g., pronouns, ellipsis) nouns and noun classes, verbs and verb classes, negation, question formation, issue of predication (the meaning of a sentence).

· UG is centered around principles (general guidelines) and parameters (variations and exceptions to the principles). 

5. Relationship between systematicity and variability, p. 37

· systematicity – there is a system to language acquisition

· variability – researchers do not agree on how to define various “stages” of language acquisition, even in English

· Proved by the Berko “wug” study (one wug, two wugs)

6. Relationship between language and thought, p. 37-38

· Piaget (1972) – language is dependent on and springs from cognitive development

· Vygotsky (1962, 1978) – cognitive development can take place only through social interaction. Vygotsky’s zone of proximal development is the distance between a child’s actual cognitive capacity and the level of potential development

· Schinke-Llano (1993) – thought and language are two separate cognitive operations that grow together; they are present at the same time

· Sapir-Whorf hypothesis – Sapir (linguistic determinism), Whorf (linguistic relativity)

7. Issue of practice (imitation), p. 38-41 [imitation is a separate section but she combined these]

· Children mimic and imitate what they hear to help with early phonological acquisition, but the notion of practicing over and over again in order to learn a second language is not widely accepted as a given.

· Others think there is no connection between frequency of language use and acquisition. 

· McNeill (1968) and Japanese child study

8. Issue of input, p. 41-42

· Relates to issue of nurture

· Children need adult and peer input, much more so than nativists thought.

· Distinction between parental input and the input a child receives from society in general (outside the family)

· No agreement reached as to impact of input sources; too many variables, including age of child (young children rely on family input, while teens rely on peer input)

9. Issue of discourse, p. 42-43

· how people learn to interact (another universal factor because even babies know about conversation and turn taking)

Chapter 3: Age and Acquisition

Myths dispelled by H.H. Stern (1970) – list of seven things, p. 50

1. In language teaching, we must practice and practice, again and again. (rote repetition)

2. Language learning is mainly a matter of imitation. You must be a mimic.

3. Fist, we practice the separate sounds, then words, then sentences.

4. Understanding always precedes speaking; therefore, this must be the right order of presenting the skills in a foreign language.

5. The natural order for first and second language learning is listening, speaking, reading, and writing.

6. You did not have to translate when you were small, so you shouldn’t have to translate while learning a second language. 

7. It is unnecessary to use grammatical conceptualization in teaching a foreign language. 

These myths tend to represent the views of those who were dominated by a behavioristic theory of language in which the first language acquisition process was viewed as consisting of rote practice, habit formation, shaping, overlearning, reinforcement, conditioning, association, stimulus and response, and who therefore assumed that the second language learning process involves the same constructs.

CRITICAL PERIOD HYPOTHESIS, p. 53-54
· Stems from the Sapir-Whorf hypothesis. 

· Refers to an age that limits the learning of a foreign language without any foreign accent; doesn’t refer to fluency (no age limit to learning a language, only a limit to learning a language and sounding like a native speaker without a foreign accent)

· CPH is ONLY about pronunciation! You can learn an additional language at any age, but you will sound like a foreign speaker.  

· Universal process since it’s true for any language and any language learner

· Revival in studying the CPH, but there is no agreement among biologists, linguists and psychologists as to the age where puberty begins/ends. Other scholars say it’s not puberty that needs to be taken into consideration but earlier ages, like 2 or 3. 

· The only thing agreed upon is that there IS a critical period for learning a language, to learn a language fluency-wise as a native speaker. (cf. story of Genie – girl locked in basement and barked at rather than being spoken to; bottom of p. 52)

Neurological Considerations – more when we discuss the psychological aspects of language

The Significance of Accent, p. 58

Cognitive Considerations, p. 61

Piaget’s outline of intellectual development in a child:

1. Sensorimotor stage (birth to 2)

2. Preoperational stage (2 to 7)

3. Operational stage (7 to 16)

· concrete operational stage (7-11)

· formal operational stage (11-16)

Ausubel info on meaningful practice, p. 61-63

Affective Considerations, p. 63

· importance of emotions

· children are egocentric (but not all cultures see the child as the most important family member)

· language ego, p. 64 – has to do with linguistic identity; Guiora (1993); second identity; influence of peer pressure on the manifestation of language ego (p. 66)

Linguistic Considerations, p. 66

· code-switching, p. 67

· interference between first and second languages, p. 67 –when the one linguistic system is used to the detriment of another linguistic system

· not all interference is bad because sometimes, the interference can help facilitate learning when one system’s rules help a speaker learn something in the second system

· order of acquisition, p. 68 – some structures are acquired in a certain order; may depend on the nature of the second language; there are certain structures that are learned in English, e.g., that are different from the order of structures you learn in French or German

September 13, 2011

Ch. 3 - Age and Acquisition
(continued from last time)


Dr. Kovalik will let us re-do the journal entries for the first two chapters since the new students did not do very well. My grades: 88 and 89. Need to work on the evaluation sections; these had the lowest scores (in the 70s). [She preferred the 2nd part of my two-part question on the first journal, about the kid playing catch-up; ditto for the 2nd question on that set.]

Language acquisition - information from Dr. Kovalik (not book)


What is language learning as compared to the general process of learning? (not SLA, but learning a language in general) – Language learning is part of the process of learning about the world in which we live.

Sapir-Whorf Hypothesis – 

· What is the impact of our knowledge about the world (our culture) and our language? Does culture influence language, or does language influence culture? Yes, there is a relationship -- linguistic determinism vs. linguistic relativity. 
· Language affects the world around us. Sapir-Whorf studied the influence of language on the culture: Language determines the way we interact with the world around us. 
· Sapir had the strong version (determinism); Whorf had the weak version (relativism: language does have some influence on our worldview but it does not control absolutely our perception of the world around us). 
· [Book has info on p. 199; also check notes from Culture class last semester]
Linguistic determinism vs. linguistic relativism - what language does to the culture, not the other way around, even though the influence goes both ways.
Linguistic determinism refers to the extreme version of Sapir-Whorf hypothesis which entails that categories of language determine categories of perception, so that a person would not be able to imagine things in any other than the way dictated by his or her language. 

Linguistic relativity refers to the idea that categories of thought are determined, or at least influenced by categories of language; hence, the possibility of human cognition and human experience might depend on the fact that humans are language-users.

Noam Chomsky –Language learning is learning grammar. Grammar is structure. Preference is for using "structure" than "rule" since there are so many exceptions to all the rules that it's not as accurate. Structure is better because it refers to the way the language is built and organized, based on the language's general tendencies.

	Competence
	vs.
	Performance

	the knowledge you have about language
	
	how you actually use the language


Chomsky says competence is flawless in native speakers; in your head, you KNOW how to produce your language. Performance varies; everyone makes mistakes and misspeaks. Can't say native speakers' performance is completely flawed, though, because it's native speakers who create the rules and the standards for how the language is spoken (e.g., grammar rule or tendency about using “would” after if: “I would have bought a house if I would have had the money” in American English vs. British English: “I would have bought a house if I had had the money” or “…if I had the money.”)

Why do we learn a language in general? What are the functions? 
(cf. list of 7 functions from Halliday 1975 from Culture class)
1. physical needs
2. emotional needs
3. social needs

Halliday’s functions of language

Halliday (1975) identifies seven functions that language has for children in their early years.

	PHYSICAL, EMOTIONAL, 

SOCIAL  NEED
	
	RELATIONSHIP WITH 

ENVIRONMENT

	1. Instrumental – 

expressing of needs  (e.g., “Want juice”)
	
	1. Heuristic –

gain knowledge about the environment 

(e.g. “What the tractor doing?”) 

	2. Regulatory – 

telling others what to do 

(e.g., “Go away”)
	
	2. Imaginative –

tell stories and jokes; create an 

imaginary environment

	3. Interactional – 

make contact / form relationships 

(e.g., “Love you, Mommy”)
	
	3. Representational –

to convey facts & info

	4. Personal – 

express feelings, opinions a individual identity (e.g., “Me good girl”) 
	
	


Halliday’s Functions:
1. instrumental - The child uses language to express a need, uses language as a tool to express that need (want juice, want milk)

2. regulatory - Language is used to tell others what to do. (Go away)

3. interactional - Language is used to make contact with others, to form relationships. At this level, the person starts to realize he/she has social needs (Love Mommy)

4. personal - Realizes he/she is a person with feelings, emotions, opinions. Personal function of language.

5. heuristic - Language is used to gain knowledge about the environment: the why and what period of learning.

6. imaginative - Language is used to create an imaginary environment, to invent a story, to tell a joke.

7. representational -  The ability of language to convey facts and information.

These functions are in direct relationship to the cognitive development of people. When you are able to explain, to provide proof for what you think, what you are talking about, that is critical thinking - it's a high cognitive function (representational function of language).

The first step a caregiver or parent should take to prepare a child to go through these stages is to ask the child why they like something. Have them describe their reasons and explain their opinion.

Other terms for similar stages: (Older theory, doesn't belong to one particular scholar but this predates Halliday 1975) 
3 classic functions of language --
1. referential function = heuristic
2. expressive function = personal
3. integrative function = interactional
    (old term = Halliday)
Communicative competence –

the ability to communicate with native speakers; in order to be able to do this, you need to have subcompetencies:
1. grammatical competence - knowledge of the structure of the language
2. discourse competence - the ability to link sentences, to organize sentences in a stretch of discourse in speaking (paragraph in writing)
3. sociocultural competence - knowing what is appropriate in the language's culture, knowledge of the pragmatics of that language (what to say when, and how)
BUT since we are talking about language LEARNERS, there can be a moment where they just cannot continue. They do not have the word or the structure - communication stops for whatever reason. so, what can teachers do to help students increase their communicative competence? Strategies! The person needs to know how to get out of trouble, how to reboot the conversation. 
How do we teach our students how to do this?

1. Express things in a roundabout way (circumlocution).

2. Use body language (charades).

3. Invent words, new phrases (In English, you can use "thingie" for words you can't recall the term for).

4. Use your own language (code switching).

5. Overgeneralization (Using broad terms for specific things)

6. Ask! Just ask the speaker to tell you the term for the item. Use the knowledge of your interlocutor.


Providing strategies helps us teach students HOW to learn. It is not enough to just tell them something and expect them to automatically learn it. Give them several strategies and let them choose the one that works best for them (differentiated instruction)


Video on Krashen –

· YouTube video: http://youtu.be/NiTsduRreug (“Stephen Krashen on Language Acquisition”)

· Write down 2 statements that he makes that you are NOT convinced he's right or that you don't agree with

· cf. notes from notebook

September 20, 2011

Article presentations:
· Tonya – Sandler
· Maria – Horst

· Karen – Dahl [On the midterm!]
September 27, 2011

Article presentations
· Noura – Kuhl [On the midterm!]
· Karen – Marinova-Todd [On the midterm!]
· Khalid – Komarova and Nowak

· Maria – Schultz and Elliott
