February 2, 2011

Question: How much text is enough for discourse analysis? 

Answer: Depends on the text. You have to pull text out of context in order to analyze it -- otherwise, you'll be working on something for years. Example: If you wanted to study the use of "nevertheless," "however," etc., in academic language, you'd have to study about 100 articles or about 1 million words. That's a lot but still not all the articles/words in existence. It's manageable if you use one of those corpora/corpus programs. Usually, you have to pick a narrative -- a story with a clear beginning, middle, end. Even with oral discourse, you have pick and choose what you analyze. You simply do not have enough time to analyze everything you have recorded/selected (especially since oral discourse has to be recorded and transcribed with markings for tone, pauses, laughter, nuances, etc.).

Discourse analysis helps us discover the patterns of language (like how many times "he" is used in place of a male noun phrase in a given discourse). 

Close relationship between discourse analysis and teaching ESL. Native speakers will intuitively know how much is too much when using pronouns, e.g., or other grammatical features. Native speakers can "feel" when an overuse of pronouns occurs (cf. our discussions of innate/subconscious grammatical knowledge from last semester's grammar class).

Tannen, Schiffrin -- can analyze/talk for hours on just one paragraph of text! 

Follow-up question: So, should we specify something to look for and then use a variety of texts to find it?

Answer: In part, yes, but do not decide in advance too specifically. For example, you shouldn't decide in advance to look for how many exclamation points are used in written discourse across different genres. This will vary too often across genres. You could look for a comparison of exclamation points vs. periods and then select texts randomly. Don't find a text and then base your research on what you already noticed. It's like saying, "Let me see how many goals can I score against this goalie -- who is 98." You have to choose a random sample, not just a single instance. You have to clearly indicate in the methodology section what made you choose this text, these particular participants. Best results are from random selection of texts. 

Random selection: If you want to study how many instances of "however" and "therefore" are used in academic journals, you could take 5 clearly distinct areas of academic journals (different genres), e.g., and then decide to analyze 5 articles from each -- either from same journal, same issues, whatever. EX: 5 journals dealing with linguistics, 5 from geology, 5 from history, etc. You do NOT pick the articles first! You choose the TOPIC first, then go dig for it in the texts. (If you choose the articles first, you're technically tampering with what you're looking for since the data sample was not chosen randomly.)

When we get ready to work on our discourse analysis project this semester, talk to Dr. Kovalik in advance so he will help us narrow down our topic selection to something manageable.

Once you have a topic, THEN you start collecting data. When you think your database is big enough, it probably isn't. (example of the McCauley (?) dude who used a database of 5 million words)

Do we have access to these corpora databases?

A: Nope. You can create your own using digital versions of texts, particularly short stories. It's also possible to find e-texts of academic journals. 

Is there software available to help with this analysis?

A: Yes, but Kovalik doesn't know if we have access to it. (Need to do some searching online for this type of program) For this course's purposes, you really only need 5,000 to 10,000 words for your study.

I know you said NOT to find the text first, what about finding text that I like, but aren't sure what to do with them?

A: In discourse analysis, we tend NOT to take interest in the content of the message as in the form of the message. You could examine how they put it, what words they use -- not what advice they give or what they are saying. If you can think of something that you are likely to find, then you can look for the form(s) used in the messages rather than the content of the messages.

Try to think of something that would be doable - that you would be likely to find many an instance of. If you only find 2 instances, then you don't really have anything to analyze. You need content.

CHAPTER 2: DISCOURSE & WORLD

Why is translation important in giving us an idea of what the relationship is between language and the world?

Our answers: When you translate, you have to think about context and meaning of concepts in the L1 to convert them into the L2. Translations are not exact; you need to make sure you translate the meaning of the initial discourse into the L2. 

Kovalik: You all kinda missed the point. If you don't think about translating, if you don't know that there is another language out there, you are not aware of the fact that you are seeing it (whatever you're experiencing) through a particular worldview. Ex: Gulliver's Travels. That's the period that Europeans started to realize that other people might be different from what they expect. Ex. Gulliver's experiences with the Lilliputians, the scientists, the giants, the rational horses. (Might need to look this up on the ol' Wiki) 

So, when you know a language, you see that text or hear that story through your cultural lenses. They will help you gain a certain perspective on the text you are reading/hearing. You process it through your cultural lens. Different languages also involve different prior knowledges. (for this, read the long first paragraph on p. 33; also cf. the paragraph beginning "translating" on p. 34)

Summary by Kovalik -- By translating a text from L1 to L2, what we need to do is present the same picture to a different audience. The translator's job is not to take a text word for word but to take longer pieces of the text and transpose those into the target language. Different languages give sometimes totally different perspectives on life and reality. (cf. notes from this week's culture class)

Translation as paraphrase -- 

* Number and selection of words used to convey meaning is likely to be different from L1 to L2

* Paraphrasing tries to explain the "gist" of the story, but you can't do this when translating a text; the main goal is the meaning of the message

* Doesn't try to explain verbatim (example of trying to translate Shakespearean sonnets into another language - need to keep the rhyme scheme, the iambic pentameter, etc., to get the "feel" for Shakespeare's original poems)

When we are translating, we take the meaning and we put it into our own words such as to convey the most message of the original that we can possibly convey.

Back to idiomatic expressions: 

"raining cats and dogs" is "raining in buckets" in Romanian; "walking on thin ice" is another clear expression. But what if the original says something about "she was in her usual blues" or "she was in her blues as usual" -- it's idiomatic, but can we know for sure what it stands for? Nope, you have to know the context. Was she sad? Wearing blue clothes? (Kovalik meant, "She had the blues.")

What about "the reds"?

1770s - British redcoats (soldiers); 1870s - Native Americans; 1970s - Soviets

today - a sports team (Cincinnati Reds in the US, Manchester United in UK)

Language differences -- 

grammatical structures, forms; vocabulary (number of words needed); conventional word rules are culturally specific (ex. of how profanity can't be translated - German "shit," Hindi "sister f'er" that Rajiv says, Noura's story of the kid raising his middle finger as "bad person")

Sample text: 

Twain's original from the "Celebrated Jumping Frog of Calaveras County" in his English, French, and then literal retranslation back into English

Example of, "Visiting relatives can be a nuisance." Is this me going to visit relatives, or relatives who have come to visit me? How do you know the meaning when you need to translate it into another language? Without a context, it's very difficult to know the meaning, so your translation could be incorrect.

Example: "The tuna can hit the boat." Again, is this a can of tuna being thrown against the boat, or the ability of a tuna (a fish) to hit the boat? Ambiguous in L1, so how do you correctly translate it into L2? Need a context! 

These are both examples of how versatile English is. Kovalik doesn't think there is another language that can do these same types of double meaning. 

In spoken discourse, it's often easier to tell the meaning of ambiguous phrases because you can hear the inflection as the speaker differentiates between the meanings of "visiting relatives" and "tuna can" in these examples.

Another example: "Where are your hoes?" In spoken discourse, are we looking for a garden tool or a hooker on the corner?!?

Sapir-Whorf Hypothesis: p. 37; 3 aspects, p. 43. Basically, "Discourse shapes the world, and the world is shaped by discourse."

Linguistic relativism, p. 37. 3 key terms: "language," "thought," and "reality," p. 43

Is it beneficial to be bilingual? Yes, because it gives you more concepts to refer to when you think about things. You get at least 2 worldviews to conceptualize your environment. (Hungarians and Romanians have very similar worldviews even though the languages are not related. They are culturally related, so their worldviews are similar.)

Ex. of story of "Hansel and Gretel" -- in Hungarian, it's "John and Scarlett" but the basic storyline is the same. (Hansel comes from Johannes, John. Gretchen is common in Germanic cultures, but the Hungarian name translation is for a name that indicates "red," which would be Scarlett in English.)

Classifications and Categorizations:

(starts on p. 36 under Linguistic Categories, Minds, and Worldviews)

What do we mean by "prototype"? It's the idealized version of a thing (cf. notes from culture last night)
p. 38, grammatical markings

compare English and French (French uses masculine and feminine, but English does not) 

(also refer to last night's culture notes about gender versions of animals)

p. 39, classifiers and nouns in Burmese

Read 2nd full paragraph on p. 40 that begins with "Is the difference..."

Dual vs. plural -- 

* in English, "both" always means 2, like how we use "couple" or "pair" (but "couple of" can also mean three, like "a few")

* also, "between" which means there are 2 things only, and "among" which means there are 3 or more; neither, either is another pair
* historically, and in current British English, "each other" is 2, and "one another" is 3 or more (Americans don't usually follow this rule any more.)

DISCUSSION QUESTION 2.7 (p. 42)

count noun v. mass (uncount) noun problems

Basic theory -- refer back to our notes from last semester in grammar class

To teach this, you have to do this little by little. You have to gradually instruct people in the differences and the ways to distinguish between count and uncount nouns. You have to tell them the definitions of the categories, and they have to just learn them. 

a. I made a big research for my term paper.

- "a" is singular but "research" is a mass/uncount noun

- can't use a singular determiner with a mass/uncount noun

- common error among ELLs because "research" is often countable in other languages (example of "linguistic interference)

- verb choice is wrong: you "do" research, not "make" research"

- again, some languages use the same verb to mean "make" and "do" (hacer in Spanish, e.g., and whatever Kovalik said in Romanian)

- problem with "big" because that usually refers to a physical size rather than a quantity; should say "a lot" or something similar

b. She bought some shoe.

- "some" is used with uncount nouns but "shoe" is countable

- also have to explain that you don't buy "a shoe" but "a pair of shoes" (shoes are sold in pairs, have to buy 2 of them at a time)

- can "lose" a shoe (so need to explain that some verbs go with shoe vs. shoes)

c. The newspaper gives many informations on that topic.

- "many" is used with count nouns but "information" is uncount (no -s)

- rather than "many," use "much"

d. This book has too much page to read.

- books have more than one "page," which is countable

- "much" goes with uncount nouns, so should use "many"
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What is the relationship between culture and discourse?

You can't translate verbatim all the time because each language has unique idioms and expressions. This is why ESL teachers must also include cultural lessons.

(This must go with p. 43, since that's where we stopped last week.)

Discourse, Culture & Ideology, p. 43

What are the 2 main approaches to discussing discourse and culture? p. 46, last paragraph above "Cognitive metaphors"

Prague school  (what’s the 2nd one?)
What do we base discourse on? language conventions, prior discourse

p. 50 - "As people construct" paragraph

When producing discourse, we cannot not take into account the culture.

Any word used in a language has to be anchored into that culture, unless it is a borrowed word. E.g., computer is often called "computer" regardless of the language

What do we mean by language creativity? We can create words and phrases and still be understood as long as we use the accepted patterns and constraints of the language. 

We use similar words to create new structures and to express new meanings. New ways of thinking about things. We cannot separate ourselves from our language. 

How many perspectives can we have on a thing? As many as we have words for.

How do you choose which word (which carrier of meaning) you use in discourse? A lot of it depends on the audience; which one has the standard meaning; which one has the best way of expressing your thoughts. Again, it's a cultural context. Has to do with the pragmatics of things: what is appropriate, taking into account the unwritten rules of when it's acceptable to say which words.

What are some ways in which you could say in English that you made a mistake? "I made a mistake."

1. I messed up.

2. I screwed up. 

3. I made an error.

4. I made a boo-boo.

5. I blew it.

6. I did it the wrong way.  etc.

But a president, e.g., would say something like, "Mistakes were made." 

So, we are putting the same message into different words, and we are trying to use the most appropriate words under the circumstances.

Handout: e.e. cummings' poem, "anyone lived in a pretty how town" (This is discussion question 2.12, p. 53) He violates the rules of English and intervenes in the grammar of English, restructuring it to fit his purposes.

Critical Discourse Analysis (CDA), p. 53

What are our choices revolving around? What do our choices have to do with? 
how to produce discourse and how to interpret it (bottom of p. 54)

actor = grammatical subject, doer of the action

patient = grammatical object, one receiving the action of the verb, (p. 55)

active v. passive voice (p. 55) – in theory, same message but in practice, no. Active has the agent doing something, but in passive, the patient is more important. 

Tom is mending the fence. 

what is important (the focus) is Tom. Tom is the theme/rheme, topic of the sentence; thematic and topical mean the same thing. Each sentence can be divided into theme and rheme. (cf. ch. 3 or 4... somewhere in book)
theme = grammatical subject, usually first thing mentioned in sentence

rheme = rest of the sentence

The fence is being mended by Tom. vs. The fence is being mended.

In 2nd example, we don't know who is doing the mending or we just don't care; they're unimportant. 2nd example is called nontransactive construction (agent unknown or unimportant or purposefully protected by omission)

Knowledge status – 

use of verbs such as be, like (copulas) tends to give the utterance the flavor of universal truth, p. 56-57. cf. examples of Declaration of Independence and 1984, p. 57

Naming and wording of things, p. 58-60

- ways of putting things in round-about ways (euphemisms)

- cf. examples of creative words for colors, p 58

- dysphemism, p. 59

Incorporating and representing other voices, p. 60-63

In academic writing, when do you give a direct quotation, and when do you paraphrase? When there is no other way to put something, use a direct quotation. If that author uses the best phrasing, use a direct quotation. If you can change the words and keep the same meaning, use a paraphrase. 

When quoting a "big" name in the field, the tendency is to quote them directly rather than paraphrase. E.g., you probably won't paraphrase Chomsky. Less-known authors will likely be paraphrased. And where you can put the info in your own words without harming the meaning. In an academic paper, the tendency is to alternate or to vary the use of quotes/paraphrases. Gives it a better flow. 

Language ideology, linguistic appropriateness, p. 66-69

- correctness, goodness, articulateness, etc.

Is linguistic appropriateness linguistic "cleanliness"? To a certain extent. E.g. you wouldn't say the "f-word" in front of your parents, teacher, religious leader.

Language ideology and how language is used plays quite a role in a person's identity. I am what I say and how I say it. 

Discussion question 2.20 - p. 69

Classified ad about foreign accent

- makes having a foreign accent in the U.S. sound like an affliction or disease

- you need to be cleansed from having an accent

Silence, p. 70

silence vs. leaving out words

- implicature, p. 70

- self-censorship

- ignoring people

At times, silence carries more weight than specific use of words. 

NEXT WEDNESDAY -- NO FACE-TO-FACE MEETING. KOVALIK HAS TO GO OUT OF TOWN. Instead, he'll post something on Blackboard. We'll need to read Chapter 3 for next week's assignment, whatever it ends up being. Also expect a hands-on assignment.

In-class participation grading -- Not working because he can't remember who said what. Instead, he's going to do something different: some assignments he'll be giving out for us to work in pairs. 

Next Saturday - ECU conference in Greenville

- getting transportation (minibus)

- might have some openings for seats

Back to Kovalik's question from earlier tonight: What is the borderline between "door" and "gate"?
Discourse Analysis - Feb. 23, 2011

From last night's Language & Culture: disjunctive questions = tag questions, question tags

What is grammar? A mutually agreed upon set of rules for a language.

Each individual has his/her own grammar. Not everyone uses the same grammar. 

Probably have their roots in the language we were exposed to. Not just the L1 we were exposed to.  Grammar and discourse - one frames the other (grammar helps create discourse, discourse helps create grammar)

2 crossroads of discourse and grammar - 

1. conventions for framing phrases, clauses, sentences

2. stretches of discourse that are longer than a sentence (paragraph, stories, books, etc.)

sentence-level grammar vs. 

discourse-level grammar -- which is more appropriate to teach/use?

Discourse level - why? you speak in more than one sentence at a time, you need to know how to make them go together (cohesion)

If you take a sentence out of context, it might appear odd or even blatantly wrong. But it might fit the context perfectly. 

old way - sentence-level grammar teaching

conversations - utterances that come and go, switching of speakers' utterances especially where X starts and Y takes over, with X finishing the sentence.

co-construction of meaning -- 

those situations where 2 or more speakers contribute probably not in equal amounts to the construction, to the getting across, of the message. construction and conveyance of message; can involve 2 people who lived through the same experience or between 2 people involved in a regular oral interaction -- X begins, Y comes up with a better word, X continues. basically, the interlocutors work together to make the meaning clear.

example, the main speaker (locutor) is the one doing the talking - the other person is the addressee/interlocutor/audience

speech acts - locutionary, illocutionary, perlocutionary (cf. notes from Lang. and Culture class)
utterances exhibit discourse-level grammars; involves knowledge about phonology

discourse is structured and it must be structured. w/o structure, it ceases being discourse

structuring of discourse refers to the tendency of discourse to exhibit certain internal patterns and regularities based on which generalizations can be made

said, told, stated, remarked, reported, related, interjected, asserted, described, explained, hypothesized, narrated, went, is like, (make in Romanian) -- all are examples of a verb used to report speech (this type of info is only found out through discourse analysis)

grammar and discourse analysis are now going closer together - DA helps a grammar teacher come up with authentic examples of how native speakers use their grammar.

grammar can present to use things about how language is used. DA tells us not only how language is used but which word is used in what circumstances.

patterns and regularities - made based on generalizations re: discourse parts and arrangements thereof (what goes where, what can combine with what)

generalizations are also formulated based on structure -- i.e. grammar, those rules, conventions and constrains that apply in discourse.

2nd homework - due when we also have the midterm (btw, the midterm is not next week but after spring break)

Assignment: Written vs. Spoken (based on info from the first class meeting)

Compare the written and oral discourse from Godar and NPR. What are the differences between the 2 types of discourse? Plus, you might find a few things that contravene the guidelines by Chafe and Danielwicz from first class meeting. 

Words and lines --

words: the basic unit of discourse

phrase, clauses, sentences: multiword units, can be defined grammatically, semantically, acoustically

grammatically - compound words, noun phrase, verb phrase, clauses, prepositional phrases, adjective phrases, etc. (NP and VP are the main building blocks, both are units that involved components that have to go together)

np have modifiers with them - pre and post modification

vp have complements completing their meaning

clause - subject and verb in SVA (finite), might involve other words in addition

NB - go back and read this stuff from last semester's grammar class!

t-unit - thematic unit

p. 80-81

made up of a main clause or independent clause plus any subclauses or subordinate or dependent clauses that embedded to or dependent upon that main clause; tends to be the equivalent of a sentence in standard written discourse

Can we define multiword units in other ways? acoustically

some ambiguity as to what we're hearing because of how sounds blend together; most times, though, multiword units are relatively easy to understand

can also define multiword units by a combination of these subcategories

utterances - a stream of speech with a single intonation contour, bounded by pauses, and/or constitutes a single unit of meaning (defined acoustically and semantically) p. 81

chunking of oral discourse - breaking discourse into smaller units, often not independent of each other; the process whereby we tend to stop after a number of words (to inhale, e.g.)

Chafe says, This chunking is related to cognitive factors. Refers to the fact that there is clear separation in our brain between our long-term memory and our short-term memory. By this separation, he means we are able to contain/keep in the brain up to approximately 8 pieces of information, but definitely not more than 10. 

chunking - placement of discourse into intonation units; each intonation unit = one chunk (relates to cognitive factors)

intonation units are separated from each other by means of a brief pause

focus of consciousness -- short vs. long term memory; when we are bombarded with more than we can handle, we lose track and forget things. Each segment that we can take in at one time is kept in the short term memory for a brief period of time, during which it is filtered and processed. It is then thrown into the long-term memory, and when this segment of discourse -- this sequence of things -- has been internalized, it will be retrieved but not in terms of chunks higher than what we can keep in our short term memory. When we take discourse in, we process it in st and keep it in our lt memory.

Same goes for speaking - We can only deal with a certain segment of speech at a time. When we place things in the long-term memory, we don't place them as morphologically or syntactically accurately marked chunks (that would take up more memory). We store things like GRE analogies. When we bring them up, retrieve them, we have to process them and then from another folder in our brain, we have to add the correct morphology or syntax. That's how language production occurs. 

[8 cases in Proto-Indo-European?]

Each focus of consciousness is placed into an intonation unit, which are marked by brief pauses around them. Tendencies: consist of a single phrase or clause, and to end with either a rise or a fall in intonation contour

3rd characteristic of intonation unit - tend to express a new concept

Tend to be more careful about how we word new concepts; otherwise, they might not be understood. We make a brief pause before introducing a new concept.

Chafe - typical English intonation units are within the range of 4 and 8 stressed syllables. 

Chunking does not follow clear-cut borderlines between groups of words. I do not have pre-established chunks; the speaker chunks them as they best suit the speaker's interest:

Who is chatting to John? Who chatters to you will chatter of you. [difference in stress on "to"]

consciousness units are Larger units - 

Centers of interest = consciousness units larger than we can store in our short term memory. By definition, they involve sentence final falling intonation. Exception: asking a question

(bottom of p. 81 - top of p. 82)

sentence - a unit of discourse that expresses a complete thought (matches the grammar definition)

Turns and Moves - what is conversation?

at least 2 people giving/sharing information, back-and-forth involving at least 2 people; give and take of information; S1 talks, then S2, then S1, etc. 

bits of talk = turns

in a conversation, a conversation typically starts with one speaker starting. The person doing the talking at a given time is the locutor (current speaker). The person doing the listening is the interlocutor (addressee, audience). The first speaker provides an amount of discourse. The process whereby the other person gets to say something is called turn taking (taking turns). The first signs of conversation and of internalizing the rules of conversation appear at the babbling age (3 months or so). Speaker 2 gets the conversational floor when S1 yields. 

How do we know when S1 has yielded? 

Devices/strategies: pausing, change in intonation (question rising/sentence-final falling), grammar (our knowledge of syntax tells us that x is the point where a sentence will end), asking questions (rising intonation), gestures and nonverbal cues

Turn taking doesn't always go the smooth way. Interruptions sometimes occur where the interlocutor interrupts the locutor. 

Interruptions - person has to talk louder, say "excuse me," etc. 

Often occur unawares or unwillingly when S2 thinks S1 is finished, but S1 really isn't (keeps on talking). In most cases, the S2 would stop (in English-speaking culture). Can also use a type of negotiation, a nonverbal cue or gesture, for one speaker to signal to the other that it's ok to continue or start speaking. 

Interruption is typically followed by repair. Most times, the interrupter will stop speaking to repair the discourse. 

Most typical way to get the floor - when the current locutor yields the floor to you. Indication is often made in terms of the first part of an adjacency pair.

adjacency pair - two-part things; first part expects a second part as a required response: e.g., question/response, compliment/thanks, greeting/greeting

Not all overlaps are true interruptions. Often, an overlap is interpreted as co-construction of meaning. In other instances, overlaps occur out of the wish of locutors to build rapport. 

Paragraphs and Episodes -- p. 85

Becker (1965) - 2 main patterns of structure in expository paragraph writing

1. topic, restriction, illustration (TRI)

2. problem, solution(s) (PS)

Also noticed that oftentimes, the S slot is embedded in the TRI structure (PTRI)

cf. p. 87 for an outline of a text marked with PSTRI letters

illustrations often come in 3s

episode - in use for 25-30 years or so

first used by van Dijk, refers to semantic units that are intermediate in size between sentences and entire texts (a paragraph, an excerpt, e.g.) p. 88

In speech, an episode tends to be marked. For example, by a pause - In our recount of a story, of a moment or event in our lives, when we are recalling those and recounting them to the audience, we will tend to make a pause between one episode and the next. Hesitations are another way. Discourse markers indicative of shifts - can occur in space/location, time, focus, participants, perspective, etc. 

March 2, 2011  (late to class so I missed some stuff)

something about department stores and [r] and [ɹ] pronunciation…
Van Dijk, p. 92 -- followed in the footsteps of Labov

* studied news stories

* almost all newspaper stories follow a certain pattern:

start with a summary of what the story is about, presented very briefly, often in non-sentential form (ok to have headlines in sentential form in newspapers, not so much in academic writing)

then there is more elaboration in the lead paragraph

after summary comes main story

organized in one or several episodes

each episode provides a report on a fragment of the entire story, on one or possibly two events

articles tend to include consequences of events and/or reactions to the events

often, reactions are presented or framed as verbal reactions (quotes)

evaluation or prediction (evaluative comments or predictive comments)

cf. handout: "Israeli troops re-enter west Beirut" from Van Dijk's (1985) book, Discourse and Communication

cf. handout of article about Westboro Baptist Church

Back to book -- Labov compared oral narratives. Pretty much all of them fall within well-established patterns.

But, before we discuss the schema of oral narratives, what do we mean by "oral narrative"? A story that is told, usually a personal story or experience. Personal story with the teller at the center of the story.

How long should a discourse be to be considered "oral narrative"? Minimum to make it a narrative: 2 sentences is the shortest possible. 1st presents the background and climax, 2nd presents the conclusion.

Tendency in oral narratives for events to be presented in chronological ordering, the order the events actually happened. (in written narratives, not always the case; flashbacks, etc.)

Main verbs used in independent clauses in oral narratives? past tense (preterit), past progressive, and historic/historical present (simple present and present progressive -- used in reference to actions or events that occurred in the past)

Parts of oral narratives according to Labov -

1. abstract - summary statement of the heart of the story as perceived by the storyteller. The story teller indicates what the main thing is that he/she is going to tell about.

one of two functions: (1) announces story teller's intention to tell a story, and (2) emphasizes to the audience the story is worthwhile to listen to, piques their interest. Abstract is typically one sentence or less.

2. orientation - does not only occur at the beginning of the story; will happen each and every time the story teller deems it relevant; orientation refers to the setting of the background (who, what, where, when, etc.). Whenever there is a change in those elements, there is a brief reorientation episode. Three obligatory parts: who, where, when (p. 92). Characteristic verb tense and aspect: past progressive.

3. complicating action - represents the backbone of the narrative or story. Involves a sequence of clauses, events that involve recapping and describing sequences of events. They all fulfill the function of somehow leading up to the climactic point in the story. Normally, in oral narratives, presentation of events is chronological. Each event presented follows its immediate antecedent and precedes its immediate postcedent.

4. evaluation - consists of comments made in the margin of events; can be made from two possible perspectives: from the viewpoint of the insider to the story (the person undergoing this experience; what the storyteller felt like at the time the event occurred) or from the viewpoint of the outsider to the story (e.g., an evaluation made in hindsight looking back on the event). Evaluations are typically easier to spot. What is often more difficult to figure out: is it insider or outsider evaluation? In many instances, the evaluation represents the main point of the narrative. Often, the evaluation is what is worthwhile to listen to, rather than the event. The action is interesting. Evaluations can be established or determined by the high density of evaluating clauses. E.g., "...which was a stupid thing to do." Evaluations can occur anywhere in the narrative, even in the orientation; can be imbedded into the narrative under different possible shapes. E.g., can assume the shape of extra detail concerning one or another of the characters; can assume the shape of suspension of the action of the narrative by means of paraphrase or repetition (digressions); can also be intensifiers/quantifiers; can be comparisons between what happened in the succession of the events being recalled and what did not but could have happened; can also be co-relatives: indications of things happening concurrently with the events of the story;

5. resolution/denouement - p. 93. The events at the end of the story where the story comes to a conclusion; winding down of things following the story's climax (the point of the most intense emotion).

6. coda -  The overt announcement of the end of the story. Some features relatively frequently encountered: it's a brief summary, and this is how I did X, this is what happened to me when X; can exhibit the feature of indicating the impact of the world of the story upon the present world (if it hadn't been for that even, blah blah blah); often times clearly indicates transition from the timeframe of the story to the timeframe of the current conversation.

HOWEVER, we cannot possibly make definitive claims about any one element of a narrative. Why? Analysis of narratives involves interpretative work; involves judgment.

Conversation and organization of conversation -- p. 101

When it comes to structuring of conversation, in most of the instances in most cultures, there is no pre-established rule as to who starts the conversation or who ends it, or whose turn comes when. However, there are some cultures where they have the superior first rule, or older first rule. No rules, either, as to how long a conversation should be.

p. 105 -- According to Sacks, Schegloff, and Jefferson (1974) -- the main avenue in conversation structuring is turn-taking. Speaker's turn can consist of anywhere between a single word and several paragraphs in length. The other speaker (the interlocutor) typically gets the floor or takes the floor when the current speaker (the locutor) comes to an end of a clause, comes to the end of a phrase, makes a long pause (longer than usual) or hesitates, or when the current speaker overtly addresses the invitation to the interlocutor to take the floor. The pause/hesitation mentioned is culturally defined. In different cultures, there are different culturally acceptable lengths of pauses between turns. Some pauses are several seconds, maybe up to 10 seconds, before someone intervenes. In English, typically 1-2 seconds. As for the invitation addressed to the interlocutor to become locutor, this invitation can be in the shape of a question, a compliment, challenge, request for help, request for information (basically, creating an adjacency pair).

Normally, there are no rules as to who starts/ends a conversation, but there is a subcategory of conversations that has a set of rules: Telephone conversations. Different rules based on different cultures. In America, recipient of phone call typically responds with, "Hello?" Germany: tendency is to answer with your last name, even at home. Ending the conversation: the caller tends to have the right to end the conversation (in most cultures). The caller is also the one who initiates the conversation, but the recipient is the actual first speaker in the conversation. The caller has the agenda, so they can end the call when they've fulfilled their agenda. There is still some negotiation to end the conversation.

According to same group, there are 14 steps possibly detected in conversation (big chart, p. 106-107).

cf. handout of deer hunting story
